


























































































































































































































時の目標形式の正確さ向上をもたらす（Van de Guchte, 































How’s the weather today?
Good afternoon.
How are you today?
Did you enjoy today’s class?
・授業を開始する
Stand up.






Thank you very much.






You can do it.
Take it easy.
・活動を始める
Move your desks to the back.
Take out your books.
Let’s sing a song.







Turn over your cards.
Do you have a picture card?
Don’t show your card to anyone.





How many cards do you have?
・注意を促す
Look at this carefully.
Look at me.
What are you doing?




Can you ﬁnd the dog in this picture?
What do you see?
・理解等を確認する
Do you understand?
Can you see this?
Can you hear the CD all right?
Do you have any questions?
・児童生徒の発表に関して指示する
I can’t hear you.










What did you do last weekend?
How was your lunch today?
What did you learn today?
Do you think so, too?
Did you sleep well yesterday?



























































How are you today? 76.74
授業を開始する
Are you ready? 88.37
Let’s begin. 88.37
Stand up. 86.05




Let’s give him/her a big hand. 79.07
活動を始める
Let’s go to the next activity. 79.07
活動時に指示する
Make pairs. 93.02





Listen to the CD. 74.42
理解等を確認する
Do you understand? 81.40






































Take it easy. 37.21
ゲーム時に指示する
Do you have a picture card? 46.51
Don’t show your card to anyone. 44.19
Whose turn is it? 37.21
活動を終える
How many cards do you have? 48.84
Who won? 37.21
注意を促す
What are you doing? 37.21
活動の具体的な指示を与える
Draw a line. 41.86
What do you see? 37.21
Can you ﬁnd the dog in this picture? 30.23
理解等を確認する
Can you hear the CD all right? 44.19
児童生徒の発表に関して指示する
I can’t hear you. 41.86
I’ll pick one of you. 39.53
その他
Do you think so, too? 48.84
What do you think of his/her idea? 46.51
What did you learn today? 44.19
What did you do last weekend?　　 41.86
Did you sleep well yesterday? 37.21




合が高く（挨拶する：How are you today? 76.74％；活

















の表現として Time’s up. の認識度は高い（90.70％）が、
How many cards do you have?（48.84％）とWho won?
（37.21％）の認識度は低かった。その他の認識度の高
かった表現は、「活動の具体的な指示を与える」（Listen 
to the CD.）「理解等を確認する」（Do you understand?/ 




































































































































現（Do you think so, too?/ What do you think of his/her 
idea?/ What did you learn today?/ What did you do last 
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A Survey on the Recognition of Classroom English: Focusing on University Students in the Elementary School Teacher Training Course
Masaki DATE, Atsuko HONDA, Taichi NAKAMURA, Dylan JONES
This research aims to discover what knowledge the English Education major students have of “Classroom English (C.E.)”. We asked 43 students, 
from freshmen to seniors, to complete a questionnaire on C.E. The participants were given 54 English expressions categorized into 14 different 
functions and were then instructed to answer which expressions they recognized as C.E. The researchers also asked for participants’ own opinions 
about the features and purposes of C.E. The results indicate that the participants identified particular expressions as C.E. based on their functions. 
However, the participants did not recognize some expressions as C.E. even though those expressions share functions with ones they identified as C.E., 
intimating that the participants did not have sufficient knowledge about the functions and expressions of C.E. Furthermore, while many participants 
identified the primary purpose of using C.E. as facilitating class activities and creating a friendly atmosphere, few students pointed out that classroom 
English can also help students’ English learning. The researchers concluded that this indicates that the participants lack adequate knowledge of the 
actual expressions of C.E. even though they understand in theory the importance of input and output in the process of learning a foreign language. 
The researchers, therefore, suggest that the English Conversion class, to be offered from next year in our School of Education, should tap into 
insights gained from this research to better enable our students to learn C.E. and to be better prepared for teaching English in elementary schools in 
future.
Key words： elementary school teacher training course, classroom English, English conversation for elementary school, form instruction

